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Reform with some schools beginning to report 
that they have used the remodelling agenda 
to deliver new and innovative approaches to 
teaching. But changes in this area could be 
much more ambitious.

Several key messages emerged from the 
analysis of need and scanning the horizon 
phase of the work:

◆    England is at “the leading edge” of 
workforce reform²⁰. With the support of 
the National Remodelling Team (NRT), the 
majority of schools were implementing 
Phase Three of the National Workforce 
Agreement by the end of 2005. Schools 
are gradually re-defining the range of roles 
that operate in schools and are beginning 
to see reforms as a way to deliver improved 
teaching and learning strategies 

◆    Some case studies have been developed by 
the NRT on schools who believe standards 
have risen as a result of remodelling, 
and Ofsted’s recent evaluation begins to 
consider the impact of workforce reform 
on teaching and learning (although its case 
studies are anonymous)²¹. However, the 
evidence base to support schools’ claims 
is in its infancy and little is available in the 
public realm  

◆    While there is consensus that workforce 
remodelling is a potentially powerful way 
for schools to deliver innovative teaching 

strategies, it is policy-makers and theorists 
who are leading these arguments. Indeed, 
it is one of the Hay Group’s key findings 
that workforce reform remains a centrally-
driven project that has yet to fully engage 
all schools and teachers²². In some schools 
and with some teachers, the Hay Group 
finds low morale, a lack of engagement 
and a lack of ownership, where matters 
of workforce reform are concerned. The 
NRT also concedes that while remodelling 
should “release the potential for creativity 
and innovation which already exists in our 
schools”, many schools have been hesitant 
to embrace the agenda²³. 

At the time of writing, field trials had not yet 
been selected for this project. But it is likely that 
they will centre on the following questions:

◆     How are teachers empowering their  
learners to support the learning  
of others?  

◆    Support staff - can the pool of people 
available for paid support roles be 
enlarged, and more skills enlisted? 

◆     How can members of the local and  
wider community engage in a systematic, 
aligned and sustainable way as part of 
their strategies for learning?

Crucially, the questions listed above have 
consequences for the role, skills and 
knowledge of a teacher. These are likely 

20 Hay Group, November 2005. Workforce Remodelling: International Perspectives.
21 Ofsted, December 2005. Remodelling the School Workforce: A Report from Ofsted.    
22 Hay Group, November 2005. Workforce Remodelling: International Perspectives.   
23 Collarbone, Dame P., August 2004. Touching Tomorrow: Remodelling in English Schools
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to include the leadership of a learning 
community; what will Next Practice here 
look like? 

Why Next Practice in Parental and Carer 
Engagement?

The fourth Next Practice project in the 
current programme aims to build on the 
existing raft of work – which is extensive 
– to develop deep parental (or carer) 
engagement in young people’s learning.   
Building on the substantial research and 
practice base, this project will generate  
and support field trials which are co-
produced by parents and professionals  
built around the needs of users.  
Generating transformational change 
will depend upon developing different 
relationships between parents and an 
enabling state: one where parents are 
actively involved and better supported 
by schools. Amongst the domains being 
considered at the time of writing are:  
peer support between parents in 
engagement; building on the concept  
of supplementary schools, and some  
ethnic minority leadership approaches;  
and the reconfiguration of public services  
in some very disadvantaged areas.
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The Innovation Unit sets out to stimulate, 
incubate and accelerate Next Practice 
in education. The approach is rich with 
potential for the public services, and much 
will be learned about its efficacy in the 
coming two years. Currently government 
funded, The Unit is a unique hybrid 
organisation, built on practitioner expertise. 
The best metaphor to describe its modus 
operandi in this phase is possibly that of 
public sector venture capitalist,  or broker. 

The Innovation Unit:

◆      identifies practitioners poised to make 
more than incremental improvement

◆    makes assessments of potential for the 
creation of public value; in this instance, 
specifically, the achievement of the five 
outcomes for more children including the 
raising of standards – especially in areas of 
high challenge

◆    acts to remove, where possible, inhibitors

◆    creates the conditions to enable faster 
‘bringing of ideas to market’

◆     legitimises experimentation

◆     makes judgements on behalf of ‘public 
stakeholders’ (government/the public)

◆    shares risk

◆    brokers external facilitation and supports 
the strategic leadership of change

◆     engages in partnership with other key 
agencies (eg SSAT, NCSL, TDA), for whom 
the particular content area is core 

business, to ensure maximum knowledge 
flow, and to generate the potential for 
promising practice to be taken to scale.

Conclusion

Generative innovation – Next Practice work 
– is far from being the only game in town. 
On the contrary, in the effort to achieve 
transformed public services, incremental 
improvement, scaling up and diffusing 
good or (where it is identified) best practice 
must be the basic and central constituents.  
The work of the National Strategies 
exemplifies this. Thoughtful work is going 
on around how known good practice can 
be effectively disseminated and ineffective 
practice discontinued. However, this alone is 
insufficient. It has to be accompanied by the 
drive to invent and discover the new. 

The animating idea of the Next Practice 
programme is that such invention can 
be accelerated if motivated practitioners, 
working closely with service users, encounter 
the right conditions in which to exercise 
disciplined professional imagination.  
The current programme, funded as it is  
by government, falls well within the 
parameters of the existing system. However, 
it is fascinating to speculate what might 
emerge were the approach to be sponsored 
from wholly different sources. What 
disruptive, unanticipated new paradigms 
might then emerge? They are long overdue.

THE ROLE OF THE INNOVATION UNIT
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ANNEX 1

Evolving Next Practice ‘toolkit’

Delta 6 
Prioritising 21st century challenges
A tool for prioritising the challenges education 
faces. Good for building team consensus, creating 
constructive dialogue and looking beyond the 
day to day challenges.

The Landing Pad (in production)
Enabling constructive dialogue
Facilitated toolkit which enables constructive 
dialogue around 5 complex issues; context, 
action, purpose, leadership and governance. 
Explores system leadership from diff erent 
perspectives.

To Be: Next Practice Process (in production) 
Designing the right change
A tool that can be used by schools and groups 
of schools to develop a clearer view of what they 
looking to achieve and the operational processes 
that will need to change to achieve their aims.

Looking to Learn (in production)
A tool for group learning from observation 
and refl ection of others’ practice 
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Gathering baseline data 
A guide to the fi ve strands of the fi eld trial 
baseline strategy for the System Leadership 
project. Off ers suggestions for developing 
indicators for measuring impact.

Change Leadership Model (in development)
Off ers an approach to changing the culture 
and leadership behaviour of organisations 
based on work undertaken with major private 
sector companies.

More details can be found on The Innovation Unit website: 
www.innovation-unit.co.uk
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